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Europe, a continent of migrants  
In search of new approches to teaching of history :  some consideration about the results of  a European  Project    [ EuroCoMi , Comenius 2.1, 2006/09]
Why studying  human mobility? The didactic objectives of the project
1. The theme of migration ( or, to say better, mobility, a  less deterministic and biological term, which means going beyond migration)  can rely , first of all, on an extraordinary didactic appeal.With a reference to Edgar Morin and to Les sept savoirs nécessaires à l’education du futur ( UNESCO, Paris, 1999) we could here focus on the so called  “  pertinent knowledge” that’s knowledge which has a meaning  only if it is well contextualized and related to the global issues, or on the so called by him  “teaching the understanding”, educating to understanding other people. Studying mobility could mean studying identities ( cultural, social, political ones) in progress and therefore better understanding identities. 
2. The kind of historical knowledge we need to day to build our future and to restore hope is an open knowledge, which has to do both with the construction and the deconstruction of the typical historical narration. Such a teaching of history has to train one’s own judgements and opinion .  It’s the only way to face the challenges of future. 
3. Human mobility in history: the present  didactic landscape  In the beginnig of our project experience we tried to explore THE PRESENT DIDACITC  LANDSCAPE about human mobility.   The different approaches to history of mobility have been moulded by the features of the general history prevailing in the single countries. It was more difficult than we had thought before to go beyond this national dimension. To-day in every country perceptions of migrations are strongly moulding the historical consciousness and historical representation of migrations, as for what is concerning common historiographical sense.  
4. At the beginning we met for istance an approach centered around the nation- State problems (  migration as an instrument or effect of policy) [ the Polish approach], an approach centered around the issues of integration, both structural and identificational  integration, or to say better the issue of identities ( migration as a way of reshaping a social and cultural identity)[ mainly, the Durch approach] the approach focusing on the issues of stereotyping and stigmatization and the image of migration conveyed by the media[ for instance, the Italian unit shows this kind of approach, fostering the reflection and aiming at a discussion on migration issues and on the key-issues concerning the perception of migrants, : p. 86] , an approach focusing on specific historical competences  that migration issues could promote ( through oral history towards individual consciousness of history)[ among our examples, the German example] . We found each of them in the didactic landscape of the materials proposed by the four partners of the project. Of course every country has a perspective of its own which is useless to forget. But is it possible or useful a common approach to the theme? And what is it possible and useful put into common?
5. Methodological principles agreed and shared as a basis of the common project 

· Relying on qualitative pluralism of the sources 

· Focusing  on the issue of identities 

· Connecting micro-history and macro-history

· Planning an open character of the teaching materials proposed 

That’s the case, for instance ,of some Italian materials (  see the experimental teaching unit about the wet nurses submitted by the Italian partnership at the beginning of the project) . But those points were the points shared by the partnership in connection with human mobility. 
Proposals for a new common landscape : methodological principles at work
6. Focusing on human mobility at school level cannot limit itself to the analysis of the reasons for the human mobility or  cannot devote attention to  singles phases or single aspects of this mobility ( emigration or immigration, dealing with emigrants or immigrants, as they were self confined human entities). Contextualizing the migration phenomena is a necessary step, both from the historiographical point of view ( migration must be regarded as a “total social  fact” , according  Abdelmalek Sayad in  La double absence, Edition du Seuil 1999)  and from the purpose of a correct approach to historical reasoning.  We know also that reshaping of identities passes through not linear long term and intergenerational processes .
7. In our  project we decided, after different proposals and many a doubt, to select a specific methodology:  life- course analysis at individual level through a set of documents – one migrant’s history; this approach intended to regard migration as a global fact connecting the roots, the developments and the results of a process. It took into account, or tried to do it, the life long trajectory of the single person. The approach through one’s migrant’s history offers a second opportunity: that of humanizing the subject, avoiding the “cold”, abstract representation of migrations  based on statistical data and concerning “pure” workpower, not people. The second aspect, some of us discussed about it, but we couldn’t achieve it , aimed at combining life course analysis with the use of evidences coming from two different contests ( if possible, from different linguistically contexts) .   
8. The active learning of history.  The decisive shift towards this approach came from the component of junior teachers who joined us only since the third meeting.  The team of junior teachers agreed enthusiastically about    the use of the so called methodology of  mysteries, widely employed in the Dutch context, but common also to other contexts. The pupils had to answer some questions , analysing and selecting statements or evidence out of  a series of documents assigned by the teacher. 

9. The transnational approach: history without borders:  So we had to do with topics rarely approached in school routine. A kind of history without borders or across borders. Such a history must incklude operative thinking, historical thinking, or reflective thinking, and therefore active learning strategies.  The transnational team could help us in moving towards new dimensions:  sharing methodology,  sharing topics, sharing sources. We discussed very widely about methodologies: the teaching units had a strong operational character, they were open units based on a plurality of sources which had to be selected and combined together, sometimes audiovisual sources too; the teaching units and the relevant leading questions had to focus on identities mainly.  The third level was rather problematic.  Of course our teaching units were comparable units, not integrated units.  Probably   we should have inserted an exchange of junior teachers with a full didactic immersion in schools of different countries. That could  have fostered the introduction of a joined work on the sources. 
10. Focusing on different and crossed point of views ( a kind of a cross interrogation of sources) should give a decisive support to multiperspective historical thinking.  It could stress the importance of perceiving each other.  Or it could stress the growing relevance of social representation of reality in our globalized world. At the same time the meaning of events and facts can more easily undergo an evaluation, which has to be problematic.  
The didactic materials developed by the project  
11. Reshaping identity  thanks to human mobility is in the focus of every teaching unit included in the examples of our booklet.    Our units are units of materials ( sources). It couldn’t be otherwise. Multiperspectivity of course claims   source materials possibly containing more than a single perspective in order to propose the need of a selection. That’s also a way  to go bejond fictive depiction of history and virtual reality.  In this methodology  the students  are  confronted directly  with the issue of interpretation and of the historical construction of the meaning. So we are in the meantime putting into question the narrative cogency of the historical exposition.
12. First example: the perspective from Poland , or the issue of “integration” and  the  “national allegiances” in Marta Kabala’s proposal.  Poles sometimes experience abroad a kind of “organised nationalism” . That seems also be  the case of Poles in northern France ( Lille): but, quite interesting,  the strong national identity here is combined with a social solidarity ( nearly a class solidarity) with French people, which is an original  way manner of reshaping identity. There exist different Polish societies; everywhere, where we find  a larger settlement  of Poles there is also a Polish school, a common room, a library. You can watch often Polish movies and theatres, and in general  Poles constitute a strong core of national culture.[…]In general Poles in France  keep very carefully folk, religious and national traditions. Poles in France are also great defenders of workers rights, hand in hand with colleagues Frenchmen, Poles participate in every manifestation or protest strike.  So the  pupil is invited to judge why and where the different components of an identity can cope with each other .  These Polish materials allow to discover also  the drama of a “successful integration” , that is the complexity of human identities and behaviours.  When dealing with situations like intermarriage, that should suggest the classic model of “integration” the reader is invited to see lights and shadows. Quite intersting, the home sickness of the “integrated” Polish worker of the first generation and the problems of the relation with children in  the so called mixed marriages. It is possible to discover a different approach towards the keeping of original language in the women. So we are discovering human mobility  also as a gendered phenomenon.   
13. Second example- the Dutch model  which has played the role of structuring matrix, the method of misteries having  been accepted by the group of junior teachers who worked in the project. The Dutch text deals with  the issue of integration of a “colonial migrant”  living inside an “imagined enlarged community”  The integration both identificational and structural  by a hindi woman from Suriname  shows the possible positive role of the State in easing the insertion into the new society, expecially where there’s a lack of tradition of internal slavery. The salience of religion within colonial groups seems to be relevant. But it doesn’t appear as an obstacle as it was in the past for the Irish catholics or it is for to day’s Islam . There are additional ( political)integrating factors that go beyond cultural religious differences and even exclusion or prejudice. Dutch second Chamber decides: no courses of acclimatization for Surinamese people. The Hague-Paramaribo – With a huge majority, the second Chamber of the Dutch Parliament has allowed that Surinamese who have gone to primary school will be exempt from any courses of acclimatization
14. Third example, the German proposal- Forced migrations immediately after the second world war.  We have here a classical example of political genesis of migration waves.  The German expellees from Silesia seem to recall to our minds the human displacements aiming at fostering national or xenophobic feelings. But the experience we are meeting in the document shows  an unexpected impact on people living those experiences.  Instead of mutual ill-feelings,  the fates mirroring each other are producing  mutual understanding.   Poles newcomers and German expellees are resembling each other . German people are realizing that  other Polish settlers had also been expelled.  One sees himself in the other. There is a shift in our perception of migration . From  migration  as an instrument and effect of policy, we are passing  to migration in the effectual perception of common people. From the level of the State to the level of society.  We couldn’t speak Polish, we didn’t learn Polish,we  only knew some words….The polish mother was a good soul. One also has to keep in mind: the Polish settlers had also been expelled.They came from the river Bug and had experienceed what we would still have to experience- the expulsion.  I had the feeling that the Poles who stayed with us had pity for us. ( p. 153) And the resettlement of German people on a pretended German land together with other German families doesn’t solve any problem concerning integration.: German people continue to see themselves as misunderstood. “ We had to go on this train and then we drove off to Saxony, a region in East Germanty. Life was very difficult…Everything was intact, the people who lived there hadn’t lost anythingduring the war. And we came with nothing. With nothing at all. The difference was very striking and it was hard to cope with that because people who lived there couldn’t understand our situation” ( p. 154).
15. Fourth example: another path of integration tipical of European past,the process of minorization of Jews, the process of becoming a minorance, an accepted minority. The Dutch units are touching  twice the same theme  for different periods: the documents are concerning the XVII and the XX centuries.  The presence of Jews must be discret and marginal. The tolerance was not exclusively a result of Christian kindness. The Jewish presence was accepted as quickly as it was because it was discreet and marginal, not because it was widely felt, irreplaceable asset to the city.  We can apply the same model to-day somewhere for the Islamic minorities. Pupils are so invited to reflect and think about this issue and about the possible effects and the big risks of the minorities which may become easiliy scape-goats during crisis and political storms ( p. 99). 
16. Fifth example: mobility of artists, mobility as a mean for transfer of cultural values has seldom  been taken into account. We have here a case, G. Van Wittel, from Netherlands to Italy.  However we could and should use  this schema with artists, writers, philosophes, politicians and so on. Human mobility can be seen  as a life course which is reshaping the figure of an artist, a philosopher or a merchant.  In the XVIII century a painting style coming from North  migrated from Netherlands to Italy innconnection with the private events of Gaspar Van Wittel . It is interesting to note : Italy a ”country without immigration”  (until XX century) offers the case of the reshaping of artistic identity through transnational mobility. It can be in connection wityh the so called  age of “Grand Tour”. But  we could devote the same approach to Italian political thinkers, novelists, State men, innovators, scholars and so on. In the Italian case we should underline, mainly in cultural dimension, the mutual influences which characterized even the most “national” pages of history ( the  nineteenth century and the previous centuries )   
A further development of our methodology 
17. We could use the system of the cross examination of documents and sources.  For instance  the inquiry about 2 and 3 generation migrants:  the two languages approach could be useful  here.  
18.  There’s the question of  migration religionis causa. For istance the case of an Italian religious dissident coming to Poland. Of course it could be didactically useful analysing the different perceptions of that man in the new land and of the new fellow citizens towards that man.  We could better understand the impact of religious dissent on society and the impact of society on the migrant philosopher.  
19. We could use  CLIL methodologies .  This must be regarded as a complementary essential part of the above described methodology. It  needs working at class level  and starting from a full immersion into pupils’ perception of the world.  

Final remarks

20. We could come back to the wise words of Jean Monnet and to his approach to human and political issues. .  Connecting people, not States, living with perspectives which need a crossing of the borders, could be a good perspective for history teaching also.   A network of schools and supporting Institutes or Associations really intersted in the matter could help to develop our methodology.  We began to move that direction. 

21.  Without human ( and cultural) mobility and living exchange among persons no change is possible, so as without stable and reliable and responsive Institutions no change can resist during  time. If we want not a history whatsoever, but a history fit to rebuild the idea of common good in a pluralistic society, we have no alternative ways to an open history based on multiperspective approach. Studying human mobility could provide an acceptable basis for it.   
